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The California High School Speech Association will encourage,
support and sponsor both curricular and co-curricular oral
communication which will empower students to be productive
participants in American society and the global community.
To accomplish this, we adopt the fof/owing goals:
1) Every student will participate in communication activities which
promote self-worth and self-esteem.
2) Every student will develop the critical and analytical thinking
skills necessary for academic success.
3) Every student will develop the skills necessary for success in a
competitive environment.
4) Every student will develop the interpersonal skills necessary for
productive employment.

-- Maggie DeGroff
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Beltnont High School
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Los Angeles, C4 90026
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Editor -- Karen Meredith
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5) Every student will develop the oral communication skills
necessary for effective public presentations.
6) Every student will develop the listening skills necessary for
reaching informed decisions,
7) Every student will develop skills necessary for the peaceful
resolution of conflict.
8) Every student will develop interpersonal skills necessary for
,establishing understandinq among members of a diverse society.
9) Every student will develop the communication skills necessary
for effective & active participation in a democratic society.
10) Every student will demonstrate ethical responsibility in the
acquisition and practice of communication skills,
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It is with great sadness that once again I write oftbe premature passing of an esteemed colleague.
Robert E. (Bob) Defiroff as most of you know by now, passed away on Friday, March 24 and with his passing
the speech community will be bereft of a tremendous voice.
As President of CHSSA, Area Chair, Director of Congress, Hall of Fame member, CBSR President and
coach, Bob was always the calm and rational voice, often in the midst of a storm. His ability to listen, to advise,
to guide 'without "ruffling feathers" but to maintain strong conviction was the attribute that I found to be the
most inspiring. I got to know Bob when I was Activities Vice President and ran the State Tournament. He was
working the Congress tab. I could depend on him to listen closely, to treat everyone with fairness and to respect
all. Later when he was President and I was an IE pit boss, I knew that any crisis that came up would be averted
'with a calm presence, often a bit of humor and an assurance that whatever the problem, it would be handled
with the utmost dignity. He spoke with the same kindness whether to coaches or to students.
I will miss, no, I have already missed, his presence. When we get caught up in the urgency of the
moment, in this case making sure that rounds happen when they ought to, that the students know where they
need to be, or that the rooms aren't double-booked with Congress we forget, at those very moments what is
really important. A voice such as Bob's could have brought us back to why we were truly there and made the
whole ordeal much easier to endure.
As r sat at the recent CHSSA meeting and heard a number of my colleagues express their gratitude and
admiration for others, it made me consider what it means to be a coach in this business of ours. Although it
might feel that we forsake everything else for what we believe is most important for OUT students, this isn't the
case. We gain the best from others. We show the best of ourselves to others. The strongest friendships are
formed, weathering many storms, and thriving in these insane hours and chaotic moments that we call speech
tournaments.
We have lost two colleagues in as many years and each passing has made me reconsider why I do what
I do. I no longer coach students; I 110 longer get on buses at five in the morning, yet I continue to work some
insane hours and give up weekends because I value the friendships I have formed over the years. Those who
say they are here just for their students are fooling themselves. No one participates in anything where he or she
cannot grow as a person. I still believe at the very core of my being that speech is the most important activity in
which any student could participate. However, I also believe that the activity would not be what it is to me if
not for Bob DeGroff and everyone like him who believe that what they do has meaning and who care about
those, both student and coach with whom they work.
The speech community has given more meaning to my life and I would just like to say as a family, you
make me happy.
Thank you. My hat's off to you.

A CALL FOR SlJBMISSIONS
The Bulletin will gladly accept articles from coaches, teachers, former competitors. We are looking
for articles that address such issues as curriculum, competition, what s happening in your league, how
has speech changedvour life, textsfor the classroom (reviews), etc. The Bulletin IFill be
published three times during the course ofthe academic year: Deadlines are Sept. 1. Dec. 1 and
March l . Items may be submitted to Karen Meredith bye-mail (kmeredithtiolusd.net) or snail-mail
(Lincoln High School, 6844 Alexandria Place, Stockton, CA 95207).
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Book Review

CHSSA Curriculum Committee and IDEA publishers

Public Speaking Today, written by Diana Carlin and James
Payne and published by National Textbook Company, is an
excellent resource for the beginning speech teacher. it gives a
comprehensive overview of the communication process and
takes students step by step through the processes of researching,
writing, and presenting speeches. Individual chapters address
topics such as voice production, nonverbal delivery, using
support materials, and argumentation. The teacher's guide
includes a wide variety of learning activities and is well
organized and easy to use. A great pick for beginning public
speaking teachers and students!
Submitted by Curriculum Committee
For further information, contact
Karen BalTY
Brea-Olinda High School
Orange County Speech League, Area Four
(714) 801-6676

present

Speaking Across
e urriculum
A compilation of cross-curricular speaking
and listening activities aligned with
California's English Language Arts Standards
Speaking Across the Curriculum
ISBN 1932716009 is available for $24.95 via:
1) barnesandnoble.com
2) Books International
PO Box 605
Herndon, VA 20172
(703) 661-1500
Fax (703) 661-1501
Email: mgreenwald@sorosny.org

k3barry@aol.com
For the DISCUONTED

speaking

of IISpeaking
Across the Curriculum"
Speaking and listening skills should be incorporated
into every high school class. How can that be done? The
CHSSA curriculum committee has been workinzb dilizentlv
b
- -'" to
provide practical activities that meet the Califomia Language
Arts Standards. Over 50 suggestions have been refined and are
available in one book, Speaking Across the Curriculum.
Included are strategies and rubrics for grading each activity.
This handy guide is available to CHSSA member schools for
SI0.00. For an additional SI0.00, you can get an exceptional
instructional expository DVD. It includes both how to prepare
the speech with visual aids and three full length speeches
including the 2005 Expository State Champion.
Contact Rita Prichard:
Rita Prichard
Granite Bay High School
#1 Grizzly Way
Granite Bay, CA
e-mail: rprichard@rjuhsd.k12.ca.us

PRICE of $9.98/each:

League Presidents, rather than individual coaches,
are asked to order in bulk through Lynette
Williamson. If you are interested in getting the
discounted price for your coaches or schools,
please do the following:
1) Ask your coaches and schools how many books
to order.
2) Ernail Lynette(db8coach@hotmail.com)
with the
number of books to order and one central address
where all books will be shipped.
3) Lynette will contact the book distributor on your
behalf 9hense the discount) and order the books.
She will then return your ernall with an invoice.
4) You send a check and copy of invoice to Books
International at the above address.
5) The shipment will be sent to the centra! address
for distribution to your league and/or schools.
This book is an excellent resource that puts all of
the individual Speaking Across the Curriculum
packets into a centralized book. The activities have
been refined and updated, so that the latest version
of them is in the book. We would hope that once
coaches have these that they share them with the
various departments at their schools as the purpose
of the book is to help infuse speaking in all aspects
of the curriculum. The CHSSA Curriculum Committee is currently working on production of video tapes
to accornplany the activities in the book.
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Bob was a kind and gentle man who
placed the concerns for others above
his own. His leadership of CHSSA
reflected those qualities. Bob was
a/ways a man I could go to with a
problem or concern and feel that he
genuinely cared about what f shared
with him. He would provide any help
he could to anyone. I will deeply miss
him. -- Einar Johnson

I had the privilege of working with
Bob DeGroff on the State Congress
Committee for several years. I had
the highest respect for him as a
coach and person. He had a calming
effect in stressful times and was fair,
capable, kind and professional at all
times. It was a joy to work with him
and know him. -- Sandra Maguire

It wasn't so much the losing of him
As the losing of him so soon
Most of us in competitive speech are
volatile. We sometimes become
highly emotional and state our
convictions strongly. That was not
true of Bob De Groff. It is rare in our
field to find someone as calm and
reasonable as Bob was in all
situations. His positive spirit more
than once calmed the angry seas.
We will miss his insight and
kindness. -- Donovan Cummings

Like someone had silenced a song you loved
Before you learned the tune
Like finding the summer was over
Before you were ready for fall
You thought you knew him well
But found you hardly knew him at all
But if he could have stayed with us
Until all the world was gone
I would not have known him well enough
To want to pass him on
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good that we can give those around us 100%. It reminds us to
embrace and enjoy life .. every day ... every hour, ... every single
moment of it. To all the other teachers and coaches in this
auditorium today, I think Bob would say, "Don't wait for
retirement to start living life ... START NOW!"
Bob DeGroff was a man dedicated to the success of
everyone around him, his children, his students, his team
members, his colleagues, and even ... his replacements. Holly,
Lacy and I do not take that title lightly, as no one could ever
truly replace Bob and do him justice. The best we can do is live
our lives with the same sense of honor and integrity, so that
when WE die, the world again cries, and we rejoice.

On April 9. 2006 at Colton High School in Colton, California
Jamie Scharns the president of Citrus' Belt Speech Region
delivered the following eulogy in tribute to Robert E. DeGroff
the president of the California High School Speech
Association. Present that afternoon in the COltOIlHigh School
auditorium were a diverse gathering of friends, colleagues and
students both present and past H'I10 loved Bob DeGroff for all
he offered our collective avocation forensics. - Andara
Macdonald Past President CHSSA
An old Indian proverb says, "When you were born, you
cried and the world rejoiced. Live your life in such a way that
when you die, the world cries and YOU rejoice." Judging by all
the tear-stained faces here today, Bob DeGroff exemplified this
saying. He lived a life of honor, sacrifice, hard work, and
dedication.
I met Bob six years ago, just after moving to Califomia
and starting a speech and debate program at Yucca Valley High
School. Bob was the long-standing league president of the
Citrus Belt Speech Region at the time, and recognizing my
youthful ambition, type A organization, and COMPLETE
NAIVITY for the amount of work and time involved,
immediately started grooming me to take over his position.
From that point on, it would be fair to say that everything I
learned about being a speech league president, I learned from
Bob DeGroff
True, he trained me in the logistics of how to schedule
rounds, assign codes, and do the infamous "drop and slide," but
through watching his behavior, he taught me so much more.
He taught me that when things go wrong, as they
inevitably will, to stay calm and focus on fixing the problem at
hand as quickly as possible. The show must go on, after all,
and even a sinking ship needs a calm captain. Bob was great at
the art of serenity. The walls could be crumbling around him,
and he always handled tough situations with a smile, with a
sense of humor, with grace.
He taught me to always focus on doing what was best
for the kids. So much of Bob's life was dedicated to making a
difference in the lives of children both in and out of the
classroom, and we've witnessed the positive results here today
in the speeches of his daughter, and his former students.
Whether it was spending countless hours practicing with his
speech students, giving out an extra certificate to a deserving
child at a debate tournament, or joining with his classroom
students to oppose a principal's tyranny, Bob consistently went
the extra mile for the kids.
Even in his untimely loss, Bob continues to be my
mentor and teacher. His death reminds us all to hold our
spouses and children a little tighter tonight. .. to share more of
ourselves with them, because our time on this planet is limited.
It reminds us to mind our health, for it is only when WE feel

The 2006 California State Speech Association State
Speech Tournament was dedicated to the late Robert E.
DeGroff. At the beginning of the awards assembly several
members who had known Bob Detiroffexpressed
their
feelingsfor the mall. Below you will find the remarks made by
Andara Macdonald, Past President of CHSSA
On March 24, 2006 the voice of speech in California
became a little softer for it was on that day we lost our friend,
colleague and mentor Robert E. DeGroff. I first met Bob
DeGroff in 1979, he was a quiet, unassuming man who knew
how to get things done. As I got to know him, I soon realized
that one of his greatest qualities was he was always the "calmest
man in the room." At the 1992 state tournament in San Jose, the
world was crashing around us. The Rodney King riots in Los
Angeles and a bomb threat at the university caused us to be
asked to leave the campus by 5:00 PM. We were faced with
holding the last debate rounds at the tournament hotel. I don't
know how he did it, but in a calm voice Bob asked if everyone
would please follow him, and in no time he had people
volunteering their hotel rooms to host rounds and all at once the
tournament was back.
His calm even temperament was an asset in this
activity. The atmosphere in any tab room can at times become
tense, but Bob could always be counted on to handle any
situation in a fair and equitable manner that benefited both coach
and student.
At his memorial service on April 9th several people
commented on his ability to handle this tension and still remain
so calm. As I sat at the service, a favorite quotation of mine kept
running through my mind. It is from The Brothers Karamazov
by Dostoevsky. After spending long days together Karamazov
remarks "
we shall soon part ... and whatever happens to us
in later life
if we attain to honor or fall into great misfortune
- stilllet us remember how good it was once here, when we were
all together, united by a good and kind feeling which made us
for the time we were here ... perhaps better than we are."
Ladies and gentlemen, this was Bob DeGroff.
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Historian s note: David Dansky was elected to the Califomia
High School Speech Association Hall of Fame in 1990; he was
inducted into the National Forensic League Hall of Fame in
1991. At the time of this publication, he is Iiving in Ridgefield,
Washington, where he owns Toy Train Heaven, Inc.

retum to California. Except for a vigorous finger-painting
curriculum, I don't remember too much about K-4 except for
little Geraldine Klein who sat next to me in Mrs. Bamash's
fourth grade class. During grades 5-6, I did not attend regular
school. My principal of P.S. 184, Mr. Vogel, sent me math
workbooks and reading lists. While traveling and living in
Tuscaloosa and Birmingham, Alabama, Detroit, Chicago, Tulsa,
Oklahoma City, and finally Seattle, I'd send Mr. Vogel my
completed assignments and he'd send me a report card as ifI
were at P.S. 184! - sort of a movable education feast. I loved
reading and enjoyed the opportunity to freelance wherever my
interests took me. I read everything I could find about King
Arthur's Court (much like the NFL's governing council) and the
Civil War (which prepared me for tab rooms). This idyllic state
ended in Seattle when I had to attend Jane Adams Junior High
School in the seventh grade. Before I could set down roots, my
family moved to El Cerrito, California, then to our first real
house in Richmond, California.

When I am asked what I did for a living before retiring, I
proudly reply that I coached speech and debate at John F.
Kennedy High School in Richmond, Califomia for twenty-five
years; and that if I could become a young man again (Ponce de
Leon where are you 'when you are needed), knowing all the
pitfalls of teaching in an underfunded urban school district, I
would enthusiastically embrace the title of forensics coach
again!
I became a forensics coach because of the influences of the three
most important teachers in my life: Frances Byrnes, my
forensics coach at Richmond Union High School; Dr. Fred
Stripp, my debate coach at U.c. Berkeley; and Dr. Jacobus ten
Braek, my rhetoric instructor at CaI. Whatever success T might
have had as an educator specializing in motivating young people
to participate in forensics can be traced to those three dedicated
teachers. As a young coach, my heroes were Mary Ritter at
Modesto High School, Natalie Weber at Homestead High
School, and Carmendale Fernandes at Fremont High School. As
a young coach, I did not hesitate to copy what these icons did.
While getting a litile more experience, I continued to learn my
craft observing coaches like Jim Harville of Bellamire Prep, Ted
Woods of Harvard Prep, Ron Underwood of Beyer in Modesto,
the debonair Donovan Cummings of Edison in Stockton, and
Jack Anderson of Lowell High School in San Francisco. I've
never been too proud not to copy successful mentors and peers.
A great technical coach I've never been, but as a pragmatist I
owe whatever success I enjoyed to the coaches mentioned. I
would be remiss if I did not express my gratitude to Sandy
Berman from whom I took over the program at Harry Ells High
School in September of 1963. Sandy motivated students with
his enthusiasm and belief that forensics training and the
experience in the crucible of competition were the best
preparation for academic and career success a young person
could obtain, I totally agree, based on111Ytwenty-five years as a
forensics coach. How did I get from being born at the
Hollywood, California hospital in 1938 to Ells, then John F.
Kennedy High School.

Richmond High school had over 3,600 students. Diversity was
the norm and, growing up in an immigrant melting pot in
Brooklyn, helped prepare me for the polyglot population at Ells
and Richmond-Kennedy High School. Richmond High had a
bell tower with a huge classroom underneath; that room was the
forensics room. In a school of 3,600, having a "home" was
important; having a dynamic, caring forensics coach, Frances
Byrnes, was the tuming point of my life. She did more to
prepare me for UC Berkeley than all the other coursesi teachers
I had. If one could organize, subordinate ideas, use evidence,
use transitions, write summarizations, Cal's finals were a lot less
daunting.
Graduating from Berkeley in 1960, I went to Bolt Law School in
spite of my desire to teach debate. My parents wanted their
son ... the lawyer; my friends said teaching pay was poor (how
true); my heart, however, said I could do more good training
young minds to communicate effectively than I would do as a
lawyer in a courtroom. I went with my heart, My future fatherin-law at the time forbade his daughter to see me any more as I
would never be able to provide for her in the financial style he
desired. This was quite a fortunate turn of events or I'd never
have met my wife Barbara in the teachers' lunchroom at Ells
High School.
Education school (a waste of time), a tour in the U.S. Air Force
(Cuban Missile Crisis), and I was ready teach. In September
1963, I started at Harry Ells High School, soon to become the
new Kennedy High School in Richmond.

My early years can best be describedwith only one word:
peripatetic! On December 6, 1941, I arrived in Brooklyn, New
York, accompanying my parents who were there to celebrate my
father's birthday on December 8, 1941. December T" was not
only a day that will live in infamy, but also the reason we staved
in Brooklyn until after World War II since it was not easy to .

Common mythology said one could not have an outstanding
forensics program at an urban, inner-city, comprehensive high
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school. I was determined, as only an old Brooklyn boy can be
determined, to prove the prophets of failure wrong. I remember

being scolded by a famous private school coach for bringing too
many teams to a debate tournament! My philosophy centered
around the concepts that my students would learn by competing
and that any activity that was academically challenging should
involve as many students as possible. Kennedy would regularly
bring 20-30 debate teams (this was before LD) and 70-100
individual entries to tournaments. \Ve never stressed winning but
always preached that each student should try to improve and
learn from each round of competition. Our students improved
with lots of competitive rounds. \Ve used the buddy system: each
freshman had an upper division student mentor. Soon the
forensics room became the place to be. It became a sanctuary of
diversity with every imaginable ethnic, racial and national group
represented. We traveled to meet the best possible competition
so we would learn and therefore improve.

emo
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Ritter

by Donovan Cummings, CHSSA Historian
Mary Ritter died on May 2, 2006, in Sun City, Arizona; Mary
was 91. She was instrumental in organizing the California High
School Speech Association and served as our fifth president. She
coached at Modesto High School; she was one of the original
ten CHSSA Hall of Fame members. She was elected to the
National Forensic League Hall of Fame in 1999. Her
autobiography appeared in our Fall, 2005, Speech Bulletin.
When I did not receive a Christmas card from Mary, Icalled her
home in Sun City; her daughter Susan answered and informed
me that Mary had had a major stroke but was alert and as
assertive as usual most of the time. Mary, as I knew her through
the years, was a strong willed woman who expressed her views
vigorously, had a marvelous sense of humor, and was an
outstanding coach of extemporaneous speaking and debate.
After retirinz she traveled in Russia and the Eastern Bloc
countries. Then she moved to New York where she performed in
theatre and in TV commercials over a ten year period.

To do this I found myself raising 825,000 to 8S0,000 a year.
Because of the donut stand outside my room, I was often called
Mr. Donut, but we raised the money necessary so all the students
could afford to travel.
Yes, I'm proud of the fact we won three State Tournament first
place sweepstakes awards, and that when I retired in 1988, we
were next in line for NFL's Bruno Jacobs Outstanding School
National Toumament trophy. My greatest sense of
accomplishment derives from the successes of so many of 111y
students in the academic and professional and political world often the students who did not get the big trophies but who
learned the skills required for a successful life. I've stayed in
contact with many of my former students. These contacts are far
more rewarding than any jury award could ever have been. I
made the right choice. I only wish the state of public education
was such that our best and brightest and most energetic students
wold choose education over other professions. The flight of the
middle class from public school today depresses me; however,
as stated earlier, if! were twenty-five years old, I'd become a
forensics coach again. There is no calling more noble, more
enriching, more satisfying than helping to train our future
contributors to society.

WHAT A REMARKA,BLE WOMAN ... MARY RITTER!!!!!

ea

Sites

Want to know what's going on in other leagues?
Check out the following web sites:

A special blessing to all of you who have not given up on public
education and who try to provide true excellence in instruction
through the forensics experience.

Area I
Coast League: www.coastfl.org
Golden Gate Speech Association: www.ggsa.org

Additional comment from David in January 2006: "I thoroughly
enjoyed the Ron Underwood and Mary Ritter auto bios in the
last issue of the BULLETIN. The first time I traveled to a speech
contest as a student (circa 1953-1954), I went to Modesto High
School. Some 'chump' named Don McCall kicked my ass (and
everyone else's) in a final round of oratory. His coach, Mary
Ritter, inspired awe. Had I not chosen to retire early (raising
3Sk-SOk per year wore me down), giving Ron a run for his
money in NFL points/diamonds would have been fun. I truly
admire his talent, dedication, and longevity!'!

Area HI
Western Bay Forensic League: www.WBFL.org
\Ve want to know what's going on in your area/league.
Send articles, information, pictures or web sites to me at
kmeredith@lusd.net
for publication in up COIning Bulletins.
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A Debate on Double-Entry Dilemna
PRO - bv Donovan Cummings, Historian

•••

CON - by Kim Jones, Bellarmine CollegePrep

I have been the tournament director or an individual events
tab room pit boss at most of the State Tournaments since 1968.
Clearly, I have had extensive opportunity to observe the tournament
and the changes we have instituted over the years. One change the
Council has not endorsed is limiting student entry to one event. It is
commonly understood that if something ain't broken, don't fx it.
The present system is not broken, but I believe it is time to fix it.
Therefore this September, I will propose a by-law
amendment to limit the number of events a student may enter at
State to one. (If a team qualifies for State in any team event, they
would be required to enter that event unless both team members
also qualified in an individual event; then ifboth preferred their
individual event, they could drop their team event).
What follows are my reasons for proposing the change. If
there is proof that any of my comments are faulty, let me know. If
my comments are accurate and make sense, encourage your league
president to support the change.
1.Are all entrants to State treated equally?
No' Only debaters are permitted a second event. Congressmen are
not allowed a second event; individual events contestants cannot
enter a second individual event. TO BE FAIR TO EVERYONE,
STATE ENTRY SHOULD BE LIMITED TO ONE EVENT.
2. Does allowing double entry for debate and individual events
interfere with the running of the State Tournament?
Yes! Extemporaneous preparation often cannot begin on time due to
late running debate rounds.
The final round of debate often must be run so that it overlaps into
the beginning of the Awards Assembly; the final tally of
sweepstakes is delayed sometimes to the point that the whole
assembly must wait.
Speaking positions in individual events must be adjusted to
accommodate debaters who are in events. This is unfair to the
students who are not double qualified.
The potential debate-individual event conflicts cause the
tournament to run later than it would with no conflicts. Late debate
rounds could always be held during the out rounds of individual
events. Competition could end earlier on Sunday.
3. Do the present rules prevent more students fr0111qualifying for
State?
Yes! The Council has always rejected double entries in individual
events so that more students qualify for State. The current debate
individual event double entry rule prevents several students from
Realize:
1. A State one event entry rule does not prevent leagues from
allowing double entries at league or State Qualifying
tournaments.
2.
NFL has the single entry rule. NFL has not been harmed.
3. A single entry rule does not prevent double entries at
invitationals.
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1 respectfully. but completely, disagree with Donovan
Cummings' reasoning regarding the end of double entry at the state
tournament. Most of the reasons he states are either ones of
expediency or for reasons of tabulation. While 1 think those
concerns are important, I think they are dwarfed by educational
reasons why the double entry should continue.
I'm unclear whether scheduling has been an issue in the
past. Awards seem to happen at about the same time they have for
twenty years, despite adding several events over the years. I also do
not see a problem running debate during awards, if that happens, as
it typically involves only a handful of people.
Most importantly, though, are educational reasons why
double entry is very important. I have beard, for years, that circuit
style debate will kill slow, persuasive debate. I believe they are
wrong, because the kids have a state tournament that honors this
form of communication. However, nothing will kill traditional
debate in California faster than removal of the double entry. That
skill combination, which the alumni say gives a huge advantage in
college, law school and life, will give way to the very loud message
and, in the kids' minds, prestigious game of fast debate. We will be
cheating them out of one of the very things we're supposed to do,
which is to prepare them for classic evidence-based argumentation.
The fast debaters could very well graduate from four years of
speech education without the ability to speak.
Secondly, I believe that the ability to debate and the ability
to speak are very different skills. That belief is reflected as well on
every ballot (including CHSSA's) and in most tournaments in the
country. It is the only event for which we actually award two
separate awards: one is for content/argumentation and the other is
for speaking, with points. One can, as we know, actually be the best
speaker but lose the debate. On the other hand, I believe the ability
to speak in most events is very similar. Many orators can also do
extemp or interp, a stretch I think is really good for them. We now
require most of our students to do both debate and speech because
we have many years of evidence that validates this: that since we
started tracking this in 1994, we've rarely had an excellent speaker
who wasn't also an excellent debater. Both skills complement each
other. Excellent speech skills make for a persuasive debater and
excellent debate skills make for a more organized thinker and
speaker. Specializing, as single entry would have a student do,
limits this development. And, I don't think it's really healthy for
debaters to stay in that overly competitive mode that face to face
competition brings. Debaters who also speak are more human in
their approach.
It can be argued that a school can still have students do
both debate and speech, but without the expectation of the chance to
compete on what we think is the biggest stage of all, the state
championships, students will inevitably relegate less time to the
"lesser" event and their skills in that area will disappear. We owe
them more than that.

To Fix or Not To
A Continuation 0.[ the Debate
Double-Entry Dilemna

+++

IIEGAD! YOU WANT ME
TO TEACH WHAT?"
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by Linda Darling, coach Highland High School

Why Double-Entry is a Good Idea for CHSSA
Gay Brasher, coach, Leland High School

As we are all aware, the California State ELA
Standards "drive our instruction" and tell us what to teach
and what our "kids need to know," lfwe look through the
"Bible," which is otherwise known as the standards, we
find many, many listening and speaking standards, but there
is little or nothing being done to address and assess them.
Many districts put these on the back burner, deeming them
neither key nor benchmark. However, a small 7-12 district
in Sacramento is doing something about this inequity.
In 2001-2002, the year before I became
department chair, I was "asked" to serve on a district
committee to begin to create standards-based common
assessments for all students in our district. After much
discussion and gnashing of teeth (and because, at that time,
there were three speechies on the committee), we decided
on two writing assessments and one speech!!!
Needless to say, there was (and is) much
consternation about the how's of teaching these
assessments. Being the unofficial speech guru of the
district, the task fell on me to come up with what these
should look like. While the details aren't important, the
idea that every 7'\ 8th, 9t\ and 10,h grader in my district
(and, eventually, every l l " and 12th grader, too) MUST do
a speech (or several) to get their credits for each grade and,
ultimately, to receive their diploma, is important.
We wrote a rubric identifying the standards to be
covered; we agreed what each student at each grade level
would do; we continuously revise and update these
assessments, and we teach them. Sure, the kids grumble
about speaking in front of people (usually those who talk
most out of turn, grumble the loudest); sure, the teachers
freak at the idea of teaching speech; sure it takes time away
from teaching "pesky" literature, like novels, poetry, short
stories, and essays, but the kids are generally successful
with their speeches.
We have had, for the past five years, a districtwide speech contest at both the junior and senior high
levels. Do all schools have speech classes or field
competitive teams? No, but we do have every school in the
district participate in these contests. Are we the only district
doing common assessments that meet the forgotten
standards? Probably not. Are we the first to do this? Again.
probably not. Are these speech assessments vital to he~)in~
our students become successful in the real world?
Absolutely!

It seems that my debaters are finally "getting it"they're talking to me about the speech events they'll enter next
year before I have to talk to them about it. But just when I think
I'm winning the war, it seems I may have to fight the next battle
alone because CHSSA is considering prohibiting double entries
between speech and debate events. But what are they hoping to
accomplish? The first idea is expediency. Yes, it would be easier
to run the tournament if everyone entered in only one event; but
it would be even easier to phase out half the events if this were
the only goal of CHSSA. I think most of us would agree that the
quality of California speech and debate shouldn't suffer solely in
the name of promoting "expediency."
And then there's the issue of faimess-whv most
debaters have the opportunity to double enter while most speech
entrants don't. While it may seem unfair to prohibit speech
students from double entering in speech events, it would be a
logistical nightmare to allow them to do so. However, CHSSA
has traditionally allowed double entry in debate and speech
entries because they can be sufficiently staggered. For the sake
of organizing, double entering in debate does not present a real
conflict (given the way the state tournament is run), whereas
double entering in IE's will make it difficult to organize prelim
rounds, and especially semis and finals,
Participating in speech events improves a student's
debating skills. Debaters are quickly losing the skills that speech
state qualifiers have mastered -- the unique skills that only
speech can teach. In addition, many California debaters attend
camps, which perpetuate this debate-only value system. By
making students explicitly choose between speech and debate
would only exacerbate this trend. Speech and Debate require
entirely different skill sets and for the sake of competitive and
educational value, it is useful to have people compete in both to
increase the quality of the fields and allow students to
experience and learn these different skills.

WWWnwca
8

DECADES OF CHANGE-CHSSA

HISTORY

State winners- 1966

Minutes from Natalie Weber, Michael Gonzalez, and Ron
Underwood help to make these summaries possible. Many of the
minutes from the 1960's and 1970's were ditto copies; the print
has faded badly; thus, there may be some interesting material
missing due to illegible minutes.
-Donovan
Cummings, Historian
Forty Years Ago-1965-l966
President: Ted Moore
Secretary- Treasurer: Jack Mansfield
State Toumament: UC Santa Barbara

Boys Extemporaneous- Pat MilIs- MT. Miguel HS
Girls Extemporaneous- Cory Wade- Fremont HS, Sunnyvale
Unlimited Original Oratory- James Kay Fullerton HS
Girls Oratory- Gail Griffin- Grossmont HS
Dramatic Interp- Bernard Duffy- Sunnyvale HS
Humorous Interp- Kit Lauer- Homestead HS, Sunnyvale
Boys Oratorical Interp- Lou Magdaleno- Excelsior HS
Girls Oratorical Interp-Karen Richardson- Lowell HS , SFO
Boys Impromptu- Gary Hanken- La Mirada HS
Girls impromptu- Marsha Johnson- Mt. Miguel HS
(Debate winner and sweepstakes winners were not included in
materiaL)
171 Schools at State

The beginning balance for the year: S265
THIRTY YEARS AGO 1975-1976
A..rea Chairmen were made voting members of the Council.
President- Sandra Gray
Secretary- Tom North
State Tournament- University of San Fransico

Citrus Belt Speech League name changed to Citrus Belt Speech
Region. Orange County Speech League was given CSSC
mem bersh ip.

Beginning balance-I K
Voted to break ties in preliminary rounds of individual events.
Recognition given to the formation of the San Fernando Valley
Forensic Association, the Western Forensic League, the Bay
Forensic League; dissolution of the Southern California Forensic
Association.

Adopted debate elimination only by double loss through quarter
finals. No undefeated team was ever to be eliminated. Twentytwo byes to be drawn for the first round. (42 team entries)
The use of a declamation bureau as an original source for
selections or cuttings offered for sale by these companies was
prohibited.

Discussions were held regarding potential new events: after
dinner speech, LD debate, problem-solution discussion,
spontaneous argumentation, broadcasting, impromptu
storytelling, creative description. Discussion to removal of girls
oratory, girls impromptu

As authorized by CHSSA, all member schools of CHSSA would
pay one-half cent per official October average daily attendance.
All funds were to be collected, held in an account, disbursed
from the CHSSA account by the secretary-treasurer only.

Moved to print suggestions for invitational's in Bulletin (i.e.
open tally room, no competition on Sunday, etc.).
Congress: Speakers will not be interrupted during 3 minute
speaking period. A chaperone to be present at all committee
meetings. In the unicameral final session, there shall be three
official scorers in each half of the final session.

Students who qualified in two events 'were required to inform
the area chairman 'within thee days which event they chose for
State.
Voted to award plaques to the top five sweepstakes places.
All students at [be Stare Tournament must be accompanied by an
adult present at the toumament.

Moved that students may 110tcombine two or more pieces of
Iiterature.
Moved that minutes of Council meetings are to be
weeks after and two weeks before each meeting.

Area Chairmens expenses to Council meetings were to be paid
by Jeagues in their respective areas; uncompensated expenses
related to the State Tournament administration was to be paid by
CHSSA.

sent out two

Moved to reimburse Area Chairs' expenses to the three annual
CHSSA meetings-maximum
of$100 each.

9

Moved that five schools must be entered in a State Qualifying
event for the event to be recognized as qualified for State.
No more than ten minutes of total prep time shall be allowed
each team during the debate. Each team may allocate this time as
they choose during the round.

~006 CATE Conference
Anaheim, CA

A system of coding and numbering entries at the State
Tournament was established.
Voted to give one sweepstakes point to semifinalists in
individual events; finalists in Congress not ranked in top seven.
Note: Boys and girls events still existed.
The secretary, treasurer, editor, ACSA liaison were elected by
the Council.
Twenty Years ago 1985-1986
President- Jim McDonnell
Secretary- Bernice Whiteleather
State Tournament- University of the Pacific, Stockton

Lynette Williamson speaks out at the CATE Conference.

Individual school assessment increased to 5)35 from S25
"Programmed

Reading" changed to "Thematic Interpretation"

Voted to pay Curriculum Representatives'
Meetings

expenses to Council

Moved to include on the expository cover sheet a permission
statement for video taping finals
Determined the specific legislative or regulatory governmental
action in advocacy scripts must be highlighted.
Established a CI-ISSA Hall of Fame to be implemented in 1987.
Nominees for "Founding Fathers" suggested. Requirements for
nomination and election to Hall of Fame determined.

CHSSA booth at C'ATE Conference.

Established that Congress would be paneled like an individual
event. A congress booklet was developed under the direction of
David Mezzera
Congress topic areas for State Toumament: Terrorism, Tax
Reform, Nuclear Weapons Policy, Farm Policy, Transportation
safety, Disease prevention and education

CHSSA
AREAS

Rooms at Hyatt Islandia in San Diego for January Council
Meeting- S60
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111 February, 1presented
a workshop entitled "Coaching the Timed Essay" at the California Teachers of English conference in
Anaheim. The workshop was well-received; in attendance were two potential hecklers=Karen Meredith and Andara Maclionald-:
both of whom supported me with their winks and nods. Middle school and AP teachers approached me after the workshop to assure
me that they would be implementing more speaking on Monday. I was thrilled to have such affirmation for what we do everyday.
Whatfollows is 0/1 overview of the theory that launched this workshop and a synopsis of some of the exercises [presented.
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Using Spontaneous Speaking Strategies to Improve On-Demand Writing
By Lynette Williamson (as seen in California English, Summer 2006)
1 know that I was expected to shudder in horror at the advent of
on-demand essays required on both the California High School
Exit Exam and the new SAT 1. As a 21-year veteran of the Bay
Area Writing Project, I have been a devoted proponent of the
writing process. Yet, I have to admit that I was thrilled that the
skills I'd been expecting of my students would finally be
inspected on standardized tests. To be sure, I still believe in the
writing process. Drafting and revising are tried and true
practices for polished pieces of writing (just ask me how many
times I revised this intro). However, I also find tremendous
merit in being able to respond to a prompt in an organized and
succinct way in a limited amount of time (just ask me how many
times I dash off a quick e-mail, memo, or letter of rec without
the luxury of editing).
We are expected to perform on-demand constantly. Employers
evaluate OUT ability to respond on demand from the moment we
first meet in the job interview. Then later, in conferences, phone
calls, and in presentations and meetings. Yet, what do all of
these situations have in common? They all invite us to prepare
ahead of time. Sure we'll never know the exact questions that
will be put to us in an interview, but we'd be fools not to do a
little research about the company or think through a reply to the
"tell us a little bit about yourself' question. While it's not
uncommon for us to pre-think before going into a situation
where we may have to talk on demand, it is lU1com1110nfor us to
prepare for a situation where we may have to write on demand
on an unknown prompt. This is where I turn to speech and
debate students for proof that preparing for an impromptu
situation-oral
or written- is not only possible, it's imperative.
Practice Makes it Look Spontaneous
In addition to teaching English, I also coach my school's speech
and debate team. Some of my students compete
interscholastically in impromptu speaking. Impromptu speaking
demands that they think for two minutes on a randomly-selected
topic, then stand and deliver a 5 minute seamless speech. It
demands that they develop a thesis, illustrate with specific
examples from their reading, personal experience, and current
events, AND it insists that they organize their information to
allow for a meaningful conclusion. So how do these kids
prepare? They read. They read the novels that are assigned to
them in their English classes; they read newspapers and
magazines; they read their own junk- food literature, but the
important thing is that they read. How do they organize their
thoughts in two minutes? They practice breaking down topics
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into rhetorical modes (cause and effect, comparison/contrast,
process analysis, etc), and they brainstorm and outline practice
topics. How do they compose seamless analysis of a topic?
They practice speaking -speaking
to walls, stuffed animals,
anything that doesn't have to listen and won't talk back. Then
they practice for their friends, and finally they practice for me.
All of this practice makes it look like they can construct a
flawless presentation in 2 min, but the truth is that they have put
in hours of practice before they even draw a topic at a
tournament.
Not surprisingly, it was the kids who'd had the impromptu
practice who not only cheered when they heard of the 25 minute
SAT I essay, but also scored among the highest on the test. They
entered the test confident that they could think on their feet and
from their seats, and they knew that they were prepared for any
prompt. They had rehearsed numerous organizational strategies
and had a palette of examples from which to choose. They were
prepared.
I would like to assert that the preparation and practice of an
impromptu speaker is simply the logical precursor to the
impromptu writer. Encouraging students to speak before they
write makes sense. Interestingly, experts specializing in
teaching writing to students with learning disabilities support
this theory. One such research-based study found "Ultimately,
the most important element is that the process of learning to
think aloud with teachers and peers leads to the internalization
of procedures, processes. and patterns of thinking that result in
better written products. In the long run, internalization
contributes to more independent learners 'who know and can
flexibly apply the secrets that proficient writers use" ( Levy).
Furthermore, speaking before we write adds fluidity to our
expression of ideas and seems a natural part of the writing
process. As another study found, talking before writing "seemed
to be particularly important because of the trouble they
[students] have translating their verbalized ideas into V:'ords and
sentences (Baker).
Talking through an idea is not only an efficient means of prewriting; it allows for immediate feedback. It also stands to
reason that if students can listen to a partner's response to the
same prompt, they will hear alternative ways to approach topics
and examples and connections that they had overlooked
(Reynolds).

Procedure
1. Following the Brain Purge activity, ask students to grab
one of their outlines and to stand facing a wall.
2. Let them know they will be simultaneously delivering a
speech based on their outlines. No conversation should be
taking place.
3. It takes approximately 5 minutes to deliver a speech the
length of a 2 page essay, so you can let students kI10Wthat
you will be timing them. You can offer a prize or points to
anyone who's still talking from their outline after 2
minutes-l
usually stand in the middle of the room holding
time cards, so as students finish talking they can turn around
and check the length of their speech.
The exercise can stop here or you can ask them to repeat the
exercise, attempting to beat their previous time.

Planned Not Canned
One of the highest compliments that can be bestowed upon
public speakers is that they sound "planned not canned." This
should be the goal of on-demand writing instruction as well. We
want our students to be prepared but not at the expense of
employing meaningless formulas.
Before students speak or write, most of us invite them to think.
Even when the topic is an unknown variable, as in the case of
standardized tests, it is still feasible to pre-think. A key
determining factor in the SAT I's scoring rubric is the ability to
craft an essay that "demonstrates critical thinking, using clearly
appropriate examples, reasons, and other evidence to support its
position" (The College Board). Unfortunately, one of the most
common complaints of students exiting the exam is, "I couldn't
think of any examples that related to the topic."

Step Three: TAKING IT TO THEIR SEATS

What follows are some simple steps to assist students with being
pJanned not canned for on-demand writing.

During the previous exercise, you may have noticed students
straining to hear what others had to say. Let them know that
they now have to listen-attentively
-to a partner's speech. This
may be a good time to review effective listening. (Some very
helpful strategies can be found in Speaking Across the
Curriculum -see list of works consulted)

Step One: THE BRAIN PURGE
The Brain Purge, acts as an arsenal of potential examples for any
prompt the test lobs at them

Procedure
Procedure

Distribute The Brain Purge Sample Exercise to help illustrate the
activity before you begin
1. Give the students 5 minutes to purge their brains by
listing what's on the top of their head. Have them consider
current events, recent films, books studied in class, personal
experiences, and decisions. They may list as many items as they
want; the only limiting factor is the time. Tip: You may want to
help students generate their list by prompting them with
questions (e.g., What was the last movie you saw? Which book
are you reading in English class?)
I also model the exercise on the overhead projector,
emphasizing that if I've forgotten the author of the book I'm
reading or can't remember which Shakespearean sonnet we read
yesterday, I would fact check my info, so that my list is accurate
and complete before I use it to prepare for a test.
2. When the list is complete, give students a prompt. Their
essay or oral presentation will be organized around this prompt
and their list.
3. Give the students 5 minutes to comb their list for
connections to the prompt.
4. After the students have made connections between their
list and their prompt, ask them to formulate a controlling idea.
5. Give the students 10 minutes to outline their potential
essay or presentation.
The exercise can stop here or be repeated with the same brain
purge list and a different prompt.

I.Ask students to take their outline to their seats and sit
facing partner.
2. Let them know that they will be alternating delivering a
speech based on their outlines.
3. Once again, offer them time signals and limit the first
speaker to five minutes.
4. After 5 minutes have elapsed. Ask the listener to offer
oral feedback to the speaker.
( You may want to write these questions on the board)
-Sum up the position of the speaker
-What was the speaker's most effective example? Why?
-What example or idea do you think could've been expanded or
explored further?
Does this sound like peer-editing feedback? It should! The
same principals that govern the expansion of oral
expression apply to writing.
5. Repeat steps 2-4.
The exercise can end here or you can invite students to perform
in front of a small group or even the entire class.

Step Four: THE LOGICAL NEXT STEP
Now that they've vocalized their ideas and received suggestions
from a partner, have them pen the essay.
Gradually, you can eliminate the speaking- both to walls and
partnersand cut to the chase of the essay. By then students
should not only have a means for extracting examples before
they begin, but plenty of practice in scratching out an outline.
As you impose more time restrictions and remove the training
wheels of talking through the prompts, emphasize that the one
thing that should always go before an on-demand writing

Step Two: TALKING TO THE WALL
Attend any speech or debate tournament and you 'will see
students talking to the walls before the event begins. It's
sometimes best if bumpy syntax and clumsy logic fall on deaf
ears. So for a student's first impromptu speech, let him or her
stand and deliver to a wall.
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session is the Brain Purge. Granted students can't bring a crib
sheet of notes into an SAT exam, but they can use the time spent
in line outside the testing site scribbling a Brain Purge on a
receipt or napkin. Not only is this a better use of time than
biting their nails, but it will help to calm their anxieties and give
them the confidence that when the essay prompt appears at the
top of the page, they'll have something they know and
understand to write about.

BRAIN PURGE
SA1\:fPLE EXERCISE
STEP ONE: Purge your brain; list what's on your mind
(consider current events, recent films, books being studied in
class, personal experiences and decisions): lack of
sleep;Constantine; To Kill a Mockingbird; the prom; car
payment/insurance; lunch; war in Iraq; Interview With a
Vampire; school violence; Chris Rock; Michael Jackson; cell
phone bill; unfair curfew: the Vietnam War; entropy' grades'
baseball playoffs; l110l11'S~birthday; The Simpsons
'~
,

Nearly everyone's heard the Seinfeld joke that jabs at our fear of
public speaking. He claims that most of us would rather be in
the coffin than giving the eulogy. There's no denying the
anxiety of public speaking, and it seems this dread parallels the
concerns of on-demand writing. Both expect impeccable verbal
performance within a limited amount of time. The most
common advice given to anxious public speakers is to approach
the podium prepared, and I think this is a potential cure for
anxious writers as well. As Eric Maisel author of Fearless
Presenting states: "Tf we don't prepare enough-if we don't
over learn our material and really master it- we're likely to
have our fears realized" (Maisel 65). Students are motivated to
pass their exit exams and to do well on their SAT's. They
prepare for these tests, memorizing rules and formulas. Purging
their brains and practicing out loud are two concrete ways to
give students the preparation they need and the confidence they
deserve for the demands of on-demand writing.
-

STEP TWO: Prompt (given by the teacher when the list is
complete): Citing examples from your reading, personal
experiences and observations, agree or disagree with the premise
that "Justice for all" applies to teenagers.
STEP THREE: Comb your list for connections to the
prompt.
Michael Jackson; To Kill a Mockingbird; car payment/insurance;
school violence; unfair curfew; grades
STEP FOUR: Formulate a controlling idea or thesis.
Teenagers are often denied justice on issues ranging from grades
to violence.
STEP FIVE: Outline your potential essay or presentation.
BRAIN PURGE SAMpLE OUTLINE
Introduction:
Personal example describing an argument with parents about
Saturday's curfew
Controlling idea or thesis
Teenagers are often denied justice on issues ranging from grades
to violence.
Main Points
1. High schoolers are often unfairly graded
A. grades in many subjects, such as English and art,
are subjective
B. teachers' grading policies are often unclear
and inconsistent
II. In To Kill a Mockingbird, Mayella has no recourse against
her father's abuse
A. she was too young to be taken seriously
B. she was too poor to garner respect
Ill. Many acts of school violence go unpunished
A. hazing and harassment often go unreported
B. punishment for reported incidents is often inconsistent
Conclusion:
Justice is not for all since teenagers often have no recourse when
faced with unfair situations.
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